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Parental involvement is germane and crucial to a child’s well-being and development in later life. Involvement is subjective 
in nature and difficult to evaluate. The family is the primary cell of society where the child’s upbringing commences at birth. 
This study focuses on the parental role in managing learner discipline with the aim of improving learner academic 
achievement and reducing educational inequities in underachieving schools. The question guiding this study is: how can 
parents as stakeholders in the school ensure that learners are disciplined for the school environment, in order to tame the tide 
of achievement gap? A qualitative empirical approach was employed in this study, with the semi-structured interview as the 
main data-collection instrument. Social cognitive theory underpinned the study to highlight the impact of the role of parents 
on learner discipline for improved performance in the school environment. Findings suggest that lack of disciplinary 
management skills may result in unruly behaviour, non-adherence to school rules and poor learner performance in school. 
This study reveals that parental involvement in children’s education has a powerful impact on the attainment of positive 
results. 
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Introduction 
In the current era of globalisation and technological revolution, education is considered to be a first step for 
every human activity. It plays a vital role in the development of human capital and is linked with an individual’s 
well-being and opportunities for a higher standard of living and more beneficial lifestyle. It ensures the 
acquisition of knowledge and skills that improve productivity and enable individuals to improve their quality of 
life. This increase in productivity also leads to the creation of new sources of income, which enhances the 
economic growth of a country. The quality of student performance remains a top priority for educators. Parenta l 
involvement is a catch-all concept for various activities, including being a role model, providing guidance with 
homework, communicating with teachers, regularly attending school functions and participating in school 
governance (Dadds, 1987). When schools cooperate with families to support learning, learners tend to succeed , 
not just in school, but also throughout their lives. 
Parental involvement plays a significant part in schola stic achievements and moral development, and in the 
creation of a healthy society (Lloyd-Smith, 2008). Learners’ academic performance improves when parents 
actively engage in learning activities in schools (Castro, Expósito-Casa, López-Martin, Lizasoain, Navarro-
Asencio & Gaviria , 2015). The parent-teacher relationship influences quality teaching, learning, and effective 
learner management, bearing in mind that as stakeholders in schools, parents require specific knowledge and 
skills to fulfil their role as disciplinarians. Similarly, by means of workshops and in-service training, schools 
should ensure that parents are empowered with the knowledge and skills needed to address disciplinary 
challenges. According to Catsambis (2011), disciplined schools will enhance learner discipline and lead to 
children achieving optimal learning at school. The parental role in the management of school discipline is a key 
factor in enhancing learner discipline and academic achievement. 
There is a concern that learner discipline ought to be sensitive to the values of the particular school 
community, and that schools ought to meet societal expectations in terms of quality teaching and learning. 
Epstein (1991) is of the opinion that parents and guardians, through cooperation with schools, could help create 
effective collaborative partnerships that support holistic learner discipline. An effective, well-defined parental 
role creates a communication channel that is supportive of learners’ school activities (Shakur, 2012). Schools 
face various challenges in meeting the needs of learners, such as curtailing poor learner discipline, which results 
in poor academic achievement. Henderson and Berla  (1994) point out that improved school, family and 
community partnerships inarguably lead to improved academic learner attainment, self -esteem, school 
attendance and overall social behaviour among students. Learners actively engage with their school activities 
when their parents take an interest in children’s schoolwork. Parent-teacher collaboration assists parents to build  
a social network in order to develop good relationships and understand the school culture (Fox & Olsen, 2014). 
However, cultural influences do not appear to affect learners’ perceptions of parental involvement in school 
activities. 
This study involves a  brief review of the extant literature regarding parental role, where learner 
achievement is provided. The subtopics that follow provide a review of the literature: on the home and school 
contexts; the influence of quality teaching on learner discipline; managing discipline and learner behaviour; the 
role of learner discipline; the influence of the parental role in learner discipline; the parental role regarding 
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learner behaviour; parent-teacher relations; and 
practices to reduce learner behavioural challenges. 
This study investigates parents’ knowledge of 
learner management and discipline, which the 
literature argues is a pre-requisite for understanding 
their children’s school activities and influencing 
learner academic achievement. The more parents 
become involved in the process of imparting 
education to their children, the more the children 
are likely to excel in their academic careers and 
become productive and responsible members of 
society. Parents who have a better understanding of  
their children’s school activities actively engage in 
those activities (Hayes & Ju, 1998). 
 
Literature Review 
Home and school context 
Educational services are often intangible and 
difficult to measure as their result is in the form of 
the transformation of learners’ knowledge and life 
skills, and behaviour modifications. The home 
environment can play a part in children’s disruptive 
behaviour, and parental support seems to help 
reduce disruptive behaviour by learners in schools. 
According to Epstein (2001), families whose 
children excel at school exhibit the following 
characteristics: 
• They establish a daily family routine by providing 
time and a quite place to study with the children and 
assigning responsibility for household chores. 
• They monitor out-of-school activities, for example by 
limiting the time spent watching television, reducing 
time for playing and monitoring their children’s 
friends. 
• They encourage their children’s development and 
progress in school by maintaining a warm and 
supportive home environment, showing an interest in 
their progress at school, helping them with 
homework and discussing the value of a good 
education and a future career with them. 
Henderson and Mapp (2002) studied 1,205 United 
State (US) children from kindergarten to Grade 
Three in a three-year longitudinal research pro-
gramme. Teachers rated four forms of involvement: 
frequency of parent-teacher contact; quality of 
parent-teacher interaction; parents’ participation in 
educational activities at home; and participation in 
school activities. 
 
The influence of quality teaching on learner 
discipline 
Teachers are expected to ensure that learners’ ex-
periences of professional and instructional skills 
related to the cultural contexts in which they are 
socialised. Effective school management enables 
teachers to be responsive to all learners (Kimaro & 
Machumu, 2015). A key issue in achieving quality 
in teaching is the selection of a method that will 
enhance learning and considers the learners’ 
behaviour. Learner discipline results in good 
teaching and learning and therefore promotes 
learner performance. The role of parents is im -
portant in directing learners to achieve good 
academic results. Creating an environment that is 
conducive to teaching and learning, leads to 
improved academic achievement. According to 
Stough and Montague (2015), teachers should p la n  
their lessons and present them in accordance with 
their plans; if they do this, discipline and order will 
result. If teachers prepare learning activities 
thoroughly, they will keep their learners’ attention 
and it will be easier to maintain order and 
discipline in the classroom. The thorough prepara -
tion and effective presentation of learning activities 
will ensure the learners’ attention, so that order and 
discipline will be maintained (Dupper, 2010). 
Parents undoubtedly have a role to play in the 
school administration in order to curtail poor 
learner discipline, which results in poor academic 
performance in schools. 
 
Managing discipline and learner behaviour 
According to Porumbu and Necsoi (2013), learn-
ers’ behavioural challenges are mostly influenced 
by the actions of their parents, specifically the use 
of verbal and non-verbal punishment. A respectful 
approach by a competent, creative instructor a nd  a  
specialist in a particular area may persuade learners 
to behave appropriately and may motivate their 
desire to learn and acquire the relevant knowledge 
and skills (Levin & Nolan, 2010:85). 
Teachers have the responsibility to ensure that 
proper discipline is maintained in the classroom  
environment. They are accountable to develop  a nd  
enforce classroom rules by showing respect for the 
values of society (Levin & Nolan, 2010). A school 
environment that is conducive to learning depends 
on a partnership with parents. 
 
The role of learner discipline 
Porumbu and Necsoi (2013) are of the opinion that 
learner discipline provides a method for modelling 
character and appropriate behaviour, and 
maintaining order and stability, and is aimed at 
helping learners to become well-adjusted members 
of society. With regard to being disciplined to meet 
social expectations and display self-control, 
learners seem to be motivated by rewards. Teachers 
should therefore motivate their learners by offering 
awards and incentives. Cooperative learning allows 
learners to effectively share knowledge and interact 
with peers and teachers (Merriam & Tisdell, 2016). 
A lack of learner discipline in schools seems to be 
the fundamental cause of the erosion of learning in 
schools. Self-discipline and the acceptance of 
discipline are considered as central to a positive 
learning culture (De Beer, 2012). Values, es-
pecially those of acceptance and respect, play a 
significant role in learner discipline. Teachers are 
responsible for ensuring appropriate behaviour by 
reclaiming learners’ attention when disruptive 
behaviour occurs. Omera Johnson (2013) claims 
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that the role of learner discipline is to strike a 
balance between the cooperative and competitive 
factors in the school environment, which seems to 
be important in the classroom environment, where 
instruction is results driven. Discipline should 
equip the learners with the ability and willingness 
to act in a disciplined manner. 
 
The parents’ role in influencing learner discipline  
Parental involvement is a key source of social 
capital, and learners benefit from such interactions. 
These interactions are also essential for learners as 
they develop and need guidance to achieve 
academic success (Porumbu & Necsoi, 2013). 
Parental involvement influences learners’ schooling 
and teachers are responsible for encouraging such 
involvement by ensuring that effective comm -
unication takes place between them and the parents 
(Lloyd-Smith, 2008). Inappropriate behaviour 
seems to take place when communication between 
the school and parents is focused on poor academic 
performance (Porumbu & Necsoi, 2013). Learners 
perform better academically when parents provide 
guidance and exercise discipline, and parent 
involvement promotes learner academic achieve-
ment (Patall, Cooper & Robinson, 2008). Non-
engaging parents may be less inclined than 
engaging parents to treat learner behaviour 
accomplishments as significant or to enhance the 
learners’ sense of self-esteem through positive 
praise for proper behaviour. Parents who live 
exemplary lives may arguably present positive role 
models, which the learners perceive as attainable. 
 
Parental role in learner behaviour 
Parental involvement may result in an improvement 
in academic performance by reducing behavioural 
problems that interfere with learning (Dowdy, 
Twyford, Chin, DiStefano, Kamphaus & Mays, 
2011). Parents who are involved in their children’s 
schooling build relationships with teachers and 
other parents and learn about school policies and 
the challenges faced because of learner behaviour 
(Epstein, 1991). Communication between teachers 
and parents reduces disruptive behaviour and 
increases on-task behaviour. The most important 
benefit of parental involvement is enhanced learner 
achievement and good behaviour. Parental 
behaviour does have efficacy, but it is reinforced 
by their children’s behavioural characteristics. 
Admirable parental behaviour and support for their 
children enhance proper behaviour by learners. 
Lane, Menzies, Oakes, Germer and Zorigian (2014) 
assert that teachers and parents should be natural 
allies as they have a common goal, which is to help 
the learners to achieve their true potential. Parents 
who are involved in their children’s schooling tend 
to develop a positive attitude towards teachers. 
Parental values and culture are among the factors 
that influence learner behaviour (Kimaro & 
Machumu, 2015). By virtue of their parenthood, 
parents are the primary teachers of their children 
and should accept responsibility for their 
instruction and education. Pre-instruction beliefs 
show a relationship with post-instruction achieve-
ments. Learners’ persistence and success have been 
shown to be modifiable by transformed behaviours 
on the part of parents. 
 
Parent-teacher relations 
A genuine partnership must be developed between 
parents and teachers, and the pa rent-teacher rela-
tionship is one domain where it may be important 
to examine the roles of parents and teachers in 
ensuring and managing learner discipline. Accord-
ing to Thomson (2013:60), families who feel happy 
about the school will be active and engaged in 
parent-teacher conversations in order to create good 
working relationships. Sabol and Pianta (2012) 
maintain that interactions between parents and 
teachers are fundamental to learner academic per-
formance and socia l development. Parents’ views 
their role with teachers, and with regard to assisting 
their children to improve their academic perfor-
mance, may be influenced by their own experiences 
as learners (Hill & Taylor, 2004). Parents and 
teachers should collaborate for the benefit of the 
children. It seems that where learners present be-
havioural challenges, many characteristics of con-
flicted parent-teacher relationships are evident, and  
negative interactions perpetuate this behaviour, 
which is associated with a decline in learner class-
room interactions, poor academic performance, and 
disruptive discipline problems (Hill & Taylor, 
2004). Parents should foster good relationships 
with teachers through involvement in school activi-
ties, since such good relationships improve learner 
discipline and enhance academic achievement. 
Quality teaching and learning take place when 
parents and the teachers in a learner’s life have a 
common interest in helping the child to achieve his 
or her academic potential (Emerson, Fear, Fox & 
Sanders, 2012). Parental involvement in a child’s 
learning activities at home provides good academic 
results (Toldson & Lemmons, 2013) and academic 
performance further improves when parents engage 
in managing learner discipline in schools (Castro et 
al., 2015). The absence of good parent-teacher 
relationships has a negative effect on the teacher’s 
role in maintaining learner discipline. 
 
Practices to reduce learner behavioural challenges 
Parental intervention could help reduce learner 
behavioural challenges and improve teaching and 
learning (Epstein, 1991). Quality teaching and 
learning also seem to be supported in school 
environments where positive practices are 
employed with regard to learner behaviour support. 
The role of parents is to ensure that learner 
discipline is improved and to curtail disruptive 
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behaviour by reinforcing disciplinary intervention 
programmes at schools. Parents should be 
encouraged to collaborate with teachers, so as to 
prevent and help them deal with acts of disruptive 
learner behaviour in schools (Trusty & Lampe, 
1997). A shift from corporal punishment to 
effectively managed discipline can potentially 
promote the development of positive relationships. 
The strategy for learner discipline involves all 
stakeholders in schools. Mabea (2013) points out 
that a classroom code of conduct plays a very 
important role, and helps with the management of 
learner discipline in the classroom. Researchers 
have found that the implementation of policies to 
promote parental involvement activities in school is 
associated with appropriate learner discipline 
(Strickland, 2015). This paper examines the role of 
parents in ensuring discipline to promote quality 
teaching and learning in schools. Multimedia 
strategies can be effectively employed as 
interventions to promote learner discipline, which 
will assist teachers to adopt and achieve teaching 
and learning outcomes (Stough & Montague, 
2015). 
 
Implications of the role of parents in learner 
discipline 
Epstein (2001) points out that learners are normally  
influenced by their parents and family members, 
and by their school environments. Parents play a 
significant role in determining the extent to which 
the home/family and school contexts can collabo-
rate. Parent-teacher partnership influences learner 
discipline, and reduces learner behaviour problems 
in schools. Tan and Goldberg (2009) state that 
parental intervention improves learner discipline to 
prevent acts of violence, or to assist in dealing with 
such acts when they do occur. Parents who are, 
among other things, bad role models and avoid 
their parental accountability and responsibility, 
play a major role in their children’s lack of disci-
pline (Kabiru, 2006). In the same vein, positive 
reinforcement strengthens acceptable social beha v -
iour. Parents who monitor, supervise and offer 
guidance to their children help to avoid disruptive 
behaviour in schools (Tan & Goldberg, 2009). 
 
The impact of the parental role on learning 
outcomes 
Parental involvement plays a vital role in the 
development and well-being of the children 
(Mabea, 2013), and parent-teacher partnerships 
motivate learners and boost their academic 
performance. Rafiq, Fatima, Sohail, Saleem and 
Khan (2013) found that positive parenting contex ts 
have been documented to have positive learning 
outcomes for students. 
 
Methodology 
The qualita tive research method is appropriate for 
the descriptive nature of the current research. This 
was undertaken to understand the role of parents in  
ensuring learner discipline with a view to improv-
ing quality teaching and learning in schools. Data 
from parents’ approaches to disciplining their chil-
dren were collected by way of interviews and ob-
servations. Teachers too, as participants in the 
study, were interviewed to understand the role of 
parents in promoting disciplined behaviour in order 
to improve quality teaching and learning in schools. 
 
Participants 
Participation in this study was voluntary. The par-
ents who were interviewed were residents of the 
Vhembe District in Limpopo, and were selected 
based on their availability. The participants attend-
ed a parents’ meeting, during which they were 
asked to become involved in the study by respond-
ing to a number of questions. Of the 77 parents 
present, only one was not interested in contributing 
to the research. The respondents consisted of  36 
male and 40 female parents, and the age distribu-
tion was as follows: 40 were between 25 and 30 
years; 30 were between 31 and 40 years; and six 
were between 41 and 50 years of age. Gender, age 
and the participants’ parental roles were used as 
dependent variables. 
 
Data Collection and Analysis 
The interviews recorded were analysed qualitative-
ly. It became apparent from the analysis that par-
ents have incessant interest in the education of their 
children. What distinguishes some parents from 
others is their unique ability to go beyond implicit 
and conventional norms of parental responsibility 
for the welfare of their children. The research ques-
tion for this study was derived from literature and 
formulated by the researcher. The question posed 
was as follows: how can parents as stakeholders in 
the school ensure that learners are disciplined for 
the school environment, in order to tame the tide o f  
achievement gap? 
Data analysis was used as a framework to 
structure a team approach to focus-group data anal-
ysis and provide a framework for organising issues 
pertaining to qualitative analysis. In analysing the 
interviews, the researcher reflected on categories 
suggested by the questions presented to the re-
spondents. The data analysis was based on a qua n -
titative perspective. 
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Results 
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Figure 1 Age profile of participants (adapted from Lumadi, 2013) 
 
Figure 1 shows that 40 (52.6%) of the parents 
were aged between 25 and 30 years, 30 (39.5%) 
were aged between 31 and 40 years, and six (7.8%) 
were between 41 and 50 years old. Therefore, they 
were all considered sufficiently knowledgeable to 
provide reliable information. 
The participants were asked to comment on 
how, as parents, they contributed towards 
managing learner discipline and behaviour in 
schools. A total of 5% of the parents indicated that 
they did not become involved in managing learner 
discipline and behaviour; 20% reported only very 
little involvement; 10% stated they were involved; 
and 65% were very involved in managing learner 
discipline. 
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Figure 2 Gender profile of the participants (adapted from Lumadi, 2013) 
 
Figure 2 above shows that the majority 40 
(53%) of the respondents were male, and 36 (47%) 
were female. It is evident from the figure that more 
or less equal numbers of ma le and female parents 
contributed to this study and shared their 
suggestions regarding the role of parents in 
promoting learner discipline in schools. 
The majority of the participants (65%) 
strongly agreed that they are totally involved in 
managing learner discipline and behaviour to 
influence the culture of teaching and learning 
service. This was followed by 20% who agreed, 5% 
who disagreed, and 10% who strongly disagreed. 
The results indicate that most of the participants 
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believed that a participative parenta l role in 
managing learner discipline in schools produce 
better academic results. A possible explanation for 
these responses may be previous experiences that 
had confirmed the benefits of parental involvement. 
A study of the relevant literature confirms that a 
participative parental role promotes the acquisition 
of new learner knowledge and competencies 
(Ormrod, 2009). Parenting approaches provide 
support in terms of managing learner discipline, 
thus ensuring quality teaching and learning in 
schools 
 
The Roles of the Different Sexes in the Family 
Discipline at Home 
The roles of the different sexes in the family 
discipline at home is to provide foundation for the 
development and wellbeing of the children 
(Gryczkowski, Jordan & Mercer, 2010). A father’s 
role seem to be significant with respect to daughter 
behaviour, whereas a mother’s role communicates 
equally to both boys and girls behaviour e.g. the 
father is an instrumental leader, and the mother is 
an expressive leader. The role of both (male and 
female) parents is to ensure that learner discipline 
is improved and to curtail disruptive behaviour by 
reinforcing disciplinary intervention programmes at 
schools. Both parents should monitor, supervise 
and offer guidance to their children to a void 
disruptive behaviour in schools. 
 
Table 1 Parents’ responses regarding matters 
relating to discipline discussed with the 
school (adapted from Lumadi, 2013) 
Late arrival at school 27 27% 
Absenteeism 20 20% 
Bullying 13 13% 
Stealing/Theft 7 7% 
Rudeness 9 9% 
 
The late arrival of learners at school was the 
problem mentioned by most of the participants i.e., 
27 (27%). Twenty respondents (20%) mentioned 
absenteeism; 13 (13%) reported bullying; seven 
(7%) referred to learners who steal other learners’ 
belongings, and nine (9%) indicated that rude 
behaviour towards teachers was a problem. It 
seems as if, with regard to learner discipline, most 
schools experience similar problems. 
The above table (see Table 1) provides a 
backdrop for identifying a broad frame of reference 
through which the issue of parental involvement 
can be dealt with. The level of involvement varies 
from parent to parent within the same context, as 
there may not be similar conditions between any of  
them. However, a  high-level of involvement is one 
that is apparent to the members of the community. 
In this particular context, the parents of the school 
have considered the above case studies as ones tha t  
required high-level involvement. 
Table 2 Parents’ role in narrowing the achievement 
gap 
Parents’ role Frequency Percentage 
Attendance of school 
meetings 
51 51% 
Assistance with homework 76 76% 
Monitoring of learners’ 
school attendance 
66 66% 
Limiting children’s use of 
mobile phones 
39 39% 
Ensuring that children 
study at home 
53 53% 
Parent-teacher partnership 
to improve learner 
discipline and performance 
68 68% 
Regularly checking learner 
study materials 
47 47% 
 
The information illustrated in Table 2 above 
(see Table 2) indicates that parents play a major 
role in assisting learners to narrow the achievement 
gap in schools. Parental participation is reflected as 
follows: attendance of school meetings (51%); 
assistance with homework (76%); monitoring 
learners’ school attendance (66%); limiting 
children’s access to mobile phones (39%); ensuring 
that their children study at home (53%); parent-
teacher partnership to promote learner discipline 
and performance (68%); and regularly controlling 
learner study materials (47%). Parents need to 
teach their children to be disciplined (Kabiru, 2006) 
and should establish healthy parent-teacher 
partnerships, which offer the most effective and 
efficient way to help learners to achieve better 
results. Parental involvement in education also aids 
learners’ social functioning. 
The percentage to several questions in Table 2  
indicates that there is a  wide variation among 
parents concerning how they perceive the education 
of their children. While most of the participants are 
committed to basic acts, such as attending parent-
teacher meeting, supporting the children in 
homework, being proactive with the teachers for 
the welfare of their children, there were very few 
positive responses of parents on a higher level of 
involvement. In particular, 76% of parents 
appeared to be completely different from the rest of  
the participants, as is observable from their 
responses in this table. 
Table 3 below presents the suggestions made 
by principals regarding parents’ role in instilling 
discipline in their children as follows: understand 
the meaning behind the behaviour (71%); parents 
should focus on controlling their children (57%); 
children’s access to mobile phones should be 
limited (45%); parents should ensure that their 
children study at home (55%); parents should 
become involved in a parent-teacher partnership to 
promote learner discipline (61%); and parents must 
be consistent with regard to their expectations 
(49%). 
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Table 3 Principals’ suggestions on how to engage 
parents in learner discipline in schools 
(adapted from Lumadi, 2013) 
Principals’ suggestions Frequency Percentage 
Parents should understand 
the reason for the 
behaviour 
71 71% 
Parents should focus on 
controlling their children 
57 57% 
Children’s access to 
mobile phones should be 
limited 
45 45% 
Parents should ensure that 
their children study at 
home 
55 55% 
Parents should attend 
parent-teacher workshops 
61 61% 
Parents must be consistent 
with regard to their 
expectations 
49 49% 
 
Discussion 
The research questions for this study were derived 
from literature and formulated by the researcher. 
The question posed was as follows: How can par-
ents as stakeholders in the school ensure that 
learners are disciplined for the school environ-
ment, in order to tame the tide of achievement gap?  
Research does in fact suggest that the home 
and school environments can play a significant ro le 
in influencing learner behaviour (Clark, 2002), and 
that parental involvement should be viewed as a 
powerful influence on the development of child-
ren’s behaviour. Parents are supposed to engage 
with their children’s learning activities at home to 
improve their academic performance and play a 
major role in maintaining child behaviour 
according to their expectations (Mleczko & King-
ton, 2013). The influence of parents on children’s 
school achievements is well documented in 
numerous studies. Gadsden (2009) states that 
greater parental involvement at an early stage in 
children’s schooling has a positive effect on both 
school performance and academic achievement. 
Teachers should play major role in managing 
learner behaviour and they (teachers) should 
motivate the learners. Five percent of the parents 
indicated that they did not become involved in 
managing learner discipline and behaviour; 20% 
reported only very little involvement; 10% stated 
they were involved; and 65% were very involved in 
managing learner discipline. The results indicate 
that most of the participants believed that a 
participative parental role in managing learner 
discipline in schools produce better academic 
results. Parental roles promote the acquisition of 
new learner knowledge and competencies. Parental 
involvement in education also aids learners’ social 
functioning. 
The intention of the researcher was to bring 
forth an effective parental intervention strategy that 
would highlight appropriate behavioural strategies 
that parents may adopt to ensure learner discipline 
in schools. Following a qualitative approach, the 
researcher conducted interviews with parents to 
gather information to meet the research aim. The 
findings of the study were summarised according to 
the following categories: determine extent of lack 
of discipline; barriers that prevent parental inter-
vention; lack of collaboration between parents and 
teachers; parenting to support education; traditional 
disciplinary approaches to punitive approaches; and 
parental participation in decision-making. 
 
Recommendations 
This study suggested that the efforts made by 
teachers to enable parents to support learners in 
order to improve learner discipline might produce 
quality teaching and learning. By implementing a 
proactive intervention progra mme, the role of 
parents should be to successfully manage learner 
discipline in schools. Parents should be trained to 
influence interaction, and actively engage in their 
children’s education. Parents and teachers should 
engage in managing the development of learner 
discipline and curtailing poor learner discipline, 
which results in poor academic performance. The 
parent-teacher relationship ought to create a school 
environment that will ensure disciplined learner 
behaviour. Schools ought to develop learner 
discipline policies to promote social behaviour that 
results in social competencies. 
Based on the findings of this study, it is 
recommended that parents should: 
• have a meaningful relationship with teachers that 
influences the effective management of learner 
discipline in schools; 
• participate in decision-making in the school; 
• support teachers in managing the social development 
of their children; 
• the home should be a socialising environment that is 
conducive to the growth and development of 
learners; 
• be actively involved in learner discipline; 
• provide safety and security measures to minimise 
inappropriate behaviour; and 
• be responsible and accountable for moulding their 
children’s attitude and behaviour in the home 
environment. 
 
Conclusion 
A plethora of literature is available on the 
important role of parents in the teaching of learners 
at school. It became evident from this study that 
parental involvement for the education of their 
children can be evaluated through indicators, which  
may not be absolute in nature, but relative and 
contextual to the setting of the study. Research wa s 
conducted to examine the complex relationship 
between parental involvement and learners’ 
academic performance, and in particular, to address 
issues of reverse causality and potential con-
founding that may undermine the results of cross-
sectional studies. Longitudinal studies that track 
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parental involvement and youth academic 
performance over time may provide a more 
accurate picture of the relationship. Results from 
the study indicate that the involvement of parents at 
home and in school is a statistically significant 
predictor of youth academic performance, but in 
different directions. At-home involvement is posi-
tively associated with academic performance, while 
in-school involvement has negative associations. 
The results may indicate that, at home, parents 
should monitor homework and encourage learners 
to strive to achieve their goals, which were shown 
to have a positive effect on learners’ academic 
performance. 
Findings further suggested that parental in-
volvement is a dimensional construct, consisting of 
home and school involvement. The effect of paren -
tal involvement on learner academic performance 
appears to depend on the type of involvement. 
Home-based parental involvement is positively 
associated with academic performance, while 
school-based parental involvement has a negative 
association. Research indicates that once other 
factors regarding learners’ attitudes and perfor-
mance have been removed from the equation, the 
role of parents has an important effect on learners’ 
discipline and academic achievement. Parents can 
instil discipline by helping their children to develop 
competencies for social and academic success. 
Education is essential for the development of socie -
ty. The more educated the members of a society 
are, the more civilized and well disciplined the 
society is likely to be. Family has a responsibility 
to socialise children to help them become produc-
tive members of society. The more the parents 
become involved in the educa tion of their children, 
the more the children might excel in their academic 
careers and become productive and responsible 
members of society. Research intervenes to en-
hance the parental role by developing parent pro-
grammes designed to promote the social health 
required for effective parenting. It is believed that 
parents’ ability to instil discipline in their children 
is the basic component in maintaining appropriate 
supportive behaviour. Parents play a key role in 
improving learners’ discipline and engagement in 
schools, especially in the case of learners experi-
encing discipline challenges (Kendziora & Osher, 
2009). 
 
Notes 
i. Published under a Creative Commons Attribution 
Licence. 
ii. DATES: Received: 13 March 2018; Revised: 6 
September 2018; Accepted: 28 February 2019; Published: 
30 September 2019. 
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